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Abstract 
 
In this paper, the authors explore experiential learning pedagogy in the context of a business education 
based on the research of John Dewey (1897), David Kolb (2005), and Scott Wurdinger (2009).  In 
addition to examining the definition of experiential learning and the various implementations of it, this 
research includes an examination of the business school standards body (AASCB) and of the components 
in a quality business education.  The authors then delve into a literature review of experiential learning, 
which explores the social structure of education (Dewey, 1897), the process of experiential learning 
(Kolb, 2005), and specific experiential learning methods (Wurdinger, 2009).  Next, the authors detail 
methods of experiential learning including project-based learning (Schwering, 2015), internships, study-
abroad experiences, and finally conclude with a suggested implementation of the above methods.  
Throughout, references to individual studies like Sugata Mitra’s computer experiment (Mitra, 2001) and 
the Personal Financial Reporting Project (Arel, Hughes, Sander, 2011) illustrate the possibilities when 
implementing experiential learning in an educational environment. 
 
Keywords: experiential learning, AASCB, project-based learning, internships, study-abroad, ePortfolio  
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Experiential Learning and its Role in a Quality Business Education 
 When the industrial revolution began sometime in the 18th Century, humans began utilizing 
tools to improve the efficiency of work.  In a short matter of time, economists like Adam Smith caught 
on to the idea that production could be much more efficient if split into distinct tasks.  In describing the 
making of a pin, Smith describes,  
One man draws out the wire, another straights it, a third cuts it, a fourth points it, a fifth grinds 
it at the top for receiving the head; to make the head requires two or three distinct operations; 
to put it on, is a peculiar business, to whiten the pins is another; it is even a trade by itself to put 
them into the paper; and the important business of making a pin is, in this manner, divided into 
about eighteen distinct operations, which in some manufactories, are all performed by distinct 
hands, though in other the same man will sometimes perform two or three of them. (Smith, p. 
11) 
Such a simple idea led to mass production, business empires, and exponential growth of economies 
throughout the 18th, 19th, and 20th centuries.  The rudimentary example posed above may not seem 
relevant to education, but if examined closely enough, represents education at its core.  In earlier time 
periods, education prepared people to collaborate with tools and machines in a streamlined way.  
Students learned a trade via apprenticeships, and made their living accordingly.  As technology 
improved, factory workers started to become obsolete, and machines began to show their capabilities 
to change economies on a mass scale.  Today, education no longer prepares students to work in 
factories, but for “specialized” careers.  Although some factory jobs still exist, the education primarily 
aims to prepare graduates to work in fields which cannot be automated, and which must have some sort 
of human element.  In a business context, this includes many service professions such as financial 
advising, investment banking, marketing, sales, and public relations.  The careers listed require a student 
to learn a significant amount of theory, and hence, business schools follow a textbook-based learning 
approach rather than the apprenticeship model implemented years ago.  The shift in method has led to 
scientific breakthroughs and groundbreaking technologies, but at the same time, students are now 
faced with a “Catch 22.”  With academic research leading to the invention of new technologies, students 
must now evade the textbooks that led to the technologies and adapt to a changing economic 
environment.  In the age of Artificial Intelligence (AI) and deep learning, machines are entering the 
workforce in a similar fashion to humans.  The Chief Financial Officer of Goldman Sachs, Marty Chavez, 
believes that sophisticated AI will soon run the financial services industry.  At a Harvard conference, he 
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exclaimed, “Goldman Sachs has already begun to automate currency trading and has found consistently 
that four traders can be replaced by one computer engineer” (Byrnes, 2017).  Chavez believes that even 
the number of investment bankers needed, making upwards of $700,000 a year can be replaced by 
automation eventually.  Online investing platforms like Acorns, Betterment, Vanguard, Wealthfront, and 
others provide otherwise negligent investors access to sophisticated trading algorithms which can be 
used for retirement investing.  Twenty years ago, the financial services industry seemed to be a 
“machine-proof” profession, but now, business students are no longer competing against their peers, 
but an ever-improving fleet of AI that may eventually engulf the entire industry.  On December 20, 2016, 
the Executive Office of President Obama wrote an extensive report on AI, and the Economy, which 
forecasts many of the economic challenges faced when dealing with machine intelligence.  “Today, it 
may be challenging to predict exactly which jobs will be most immediately affected by AI-driven 
automation. Because AI is not a single technology, but rather a collection of technologies that are 
applied to specific tasks, the effects of AI will be felt unevenly through the economy” (Furman et. al, 
2016, p. 19).  Major policy changes over the next decade will mainly focus on the availability and 
affordability of education as well as creating education that prepares students for specific professions.  
In an unpredictable economic landscape, the Executive Office of the President proposes an increase in 
apprenticeships to avoid the broad knowledge obtained by a typical college education, which leaves a 
student without any hard skills in which to employ (Furman et. al, 2016, p. 32).  With college costs up 33 
percent in America from 2008, and roughly three-quarters of fast growing occupations requiring a 
college degree, the value of apprenticeships/internships may be of higher value than ever before 
(Furman et. al, 2016, p. 34).   
 As AI evolves in subsequent years, business students face a dilemma that may not be addressed 
in current educational systems.  Just like education evolved to cater to skills needed in the industrial 
revolution, we must look directly into the face of education and decide how the transition from 
information to information technology (AI) will affect the economy.  Students must think critically now 
more than ever, and such thinking should be reflected in a business education.  This paper examines a 
timeless, yet overlooked educational model called “experiential learning,” and inquires whether such a 
learning method belongs in a business education, and provides students with the skills to thrive in a 
rapidly evolving business landscape. 
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What is a “Quality Business Education?” 
Across academic disciplines, the structure of education in the United States has undergone 
many reforms. The question “What constitutes a quality education?” piques the interest of educational 
reformers across the globe, but the answer to this nebulous question raises differing opinions and 
criticism.  As with all controversial questions, many subsets of questions may be explored.  To pinpoint 
the key ideas in this paper, the authors want to identify the components of a quality business education 
and how experiential learning may fit into such an education. 
Career success   
In this paper, the authors want to know whether experiential learning has a place in a quality 
business education, and if so, how?  Under the premise that both the student and the institution want a 
place that fosters career development, it could be said that the fundamental priority of any business 
education is to provide the environment, methods, and resources that will produce a fruitful career.  
Bloomberg’s annual “Best Undergrad Business Schools” Report, an annual publication that ranks 
accredited universities across the U.S., highlights the importance of preparing students for successful 
careers.  Bloomberg ranks institutions on various factors including student satisfaction, employer 
perceptions, and statistics such as job placement rates and starting salary (Levy, 2017).  If a business 
school receives judgment on how well it prepares students for a successful career, both objective 
statistics and subjective perceptions warrant consideration.  A school like Harvard may come with high 
salaries and job placement rates, but not happy students.  A smaller business school may not produce 
students with attractive resumes, but could certainly achieve higher job satisfaction ratings.  Both sides 
of the debate have merit, and therefore when measuring the ability of a college to prepare students for 
their careers, both personal satisfaction and explicit metrics like salary and job placement rates will be 
considered. 
Per the AASCB 
 Before a business school becomes “accredited,” it must meet the requirements of the 
Association to Advance Collegiate Schools of Business (AASCB).  The AASCB primarily focuses on 
increasing the number of accredited institutions which uphold a unique mission statement, follow core 
values of the AASCB, and focus on “continuous quality improvement in management education through 
engagement, innovation, and impact” (“Eligibility Procedures,” 2013).  The AASCB works directly with 
each institution to ensure such outcomes, and provides a framework to be followed by accredited 
universities.  The AASCB framework stems from three pillars noted below. 
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 Engagement.  The first pillar of the AASCB reviews how much and how well the college pairs 
academic and professional engagement together in regards to a school’s mission (“Eligibility 
Procedures,” 2013).  The mission statement falls under this first pillar, but acts as the backbone of each 
institution and the AASCB accreditation process.  “AACSB acknowledges the diversity among its 
membership, but it also recognizes that all of its accredited members share a common purpose—the 
preparation of students for meaningful professional, societal, and personal lives” (“Eligibility 
Procedures,” 2013).  Building on the discussion of career success, the AASCB acknowledges that during 
the years a student spends in college, they must enhance both their professional lives and their personal 
lives.  Doing so requires the accredited body to fuse academics with professional engagement in a 
meaningful way and follow the guidelines set-forth in that school’s mission statement. 
 Innovation.  The second pillar of the AASCB encourages innovation among students.  A quality 
business school must not hinder the creativity of a student willing to push the limits of the classroom, 
and must recognize such explorations as risk-oriented.  In the Preamble of the AASCB Eligibility 
Procedures, the authors state: “If innovations are well developed, rational, and well-planned, negative 
outcomes should not inhibit a positive accreditation review” (“Eligibility Procedures,” 2013).  In other 
words, experiential learning initiatives and other disruptive pedagogies are welcomed given they are 
implemented in a strategic and innovative way.  In the remainder of the paper we aim to uncover the 
proper methods for doing so. 
 Impact.  The final pillar of the AASCB ensures that each accredited body is not only producing 
students capable of academic and professional engagement, but also who are cognizant of their 
potential to impact the community around them. Through the execution of its mission, an accredited 
business school must impact business and society, and provide documentation of the steps taken to do 
so (Eligibility Procedures, 2013).     
Literature Review – Experiential Learning 
  Just like the terms “organic,” and “big data,” the phrase “experiential learning” lacks a clear 
meaning when discussed broadly. The Faculty Innovation Center at The University of Texas at Austin 
defines experiential learning as “any learning that supports students in applying their knowledge and 
conceptual understanding to real-world problems or situations where the instructor directs and 
facilitates the learning” (“Experiential Learning”, n.d.).  One of the early pioneers of education, John 
Dewey, once stated, “I believe that the school is primarily a social institution.  Education being a social 
process, the school is simply that form of community life in which all those agencies are concentrated 
that will be most effective in bringing the child to share in the inherited resources of the race, and to use 
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his own powers for social ends… I believe that education, therefore, is a process of living and not a 
preparation for living” (Dewey, 1897, p. 77).  In other words, Dewey diametrically opposed many of the 
methods in our present-day education system, and preferred a “learning by doing” pedagogy.  
To illustrate, consider an experiment done by Sugata Mitra in 1999, where an open computer 
was left in two small rural towns of India.  In the experiment, Mitra provided no instructions on how to 
turn the computer on and no keyboard for the computer.  After several months, he came back to find 
that the children of these rural towns had not only learned how to turn on the computer, but had also 
taught themselves English, formed learning communities, developed a computer terminology, and 
learned how to type messages in Microsoft Word without a keyboard (Mitra, 2001).  Such an 
experiment epitomizes Dewey’s pedagogical model which placed value on learning by doing, and using 
the school as a place where students can collaborate, innovate, and explore the boundaries of their 
minds: 
I believe that much of present education fails because it neglects this fundamental principle of 
the school as a form of community life.  It conceives the school as a place where certain 
information is to be given, where certain lessons are to be learned, or where certain habits are 
to be formed.  The value of these is conceived as lying largely in the remote future; the child 
must do these things for the sake of something else he is to do; they are mere preparation.  As a 
result they do not become a part of the life experience of the child and so are not truly 
educative (Dewey, 1897, p. 79). 
Although not clearly expressed through scientific testing and data that the twenty first century is so 
accustomed to, Dewey conveys that the human brain performs most effectively when experimenting 
with ideas and attempting to solve problems without guidance by the teacher.  Even though theoretical 
study may bolster the process of learning, true innovation comes from individuals who experiment 
independently.  In other words, the innovators are not the theoreticians, but the practitioners. 
Despite favorable results in Mitra’s study in India and Smith’s economic theories, learning by 
doing has faced criticism through the years, and certainly has limitations.  One such critic went so far as 
to say that “recent history of American education and controlled observations have shown that learning 
by doing and its adaptations are among the least effective pedagogies available to the teacher” 
(Roberts, 2002).  Clearly, debates can be had regarding the term “experiential learning.”  Many methods 
of experiential learning exist, and to write an all-inclusive review is beyond the scope of this project.  
Therefore, the authors will explore the work of notable pioneers in experiential learning including John 
Dewey (1897), Alice and David Kolb (2005), and Scott Wurdinger (2009).  The noted authors have 
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contributed not only research, but also theorized methods for explaining and implementing experiential 
learning. 
Dewey – Democratic and Social Structure of Education 
 John Dewey constructed a framework for understanding education in the context of a high-
functioning society.  Much of Dewey’s work is philosophical, and beyond the scope of this paper, but a 
few critical explanations will enhance our analysis of experiential learning.  First, we consider the social 
factor and democratization of education, and second, Dewey’s proposed methods of learning.  Dewey, 
along with Plato believed education exposes individual aptitudes and specialties within a student.  
Dewey (1897) states: 
No one could better express than did he, the fact that a society is stably organized when each 
individual is doing that for which he has aptitude by nature in such a way as to be useful to 
others (or to contribute to the whole to which he belongs); and that it is the business of 
education to discover these aptitudes and progressively to train them for social use (Dewey, 
1968, p. 94). 
Dewey believed that the school allows students to find things they excel at, and learn how to apply 
these specialties in a manner that contributes to the good of society.  Dewey believed that the term 
democracy represented more than just a governmental ideal: “A democracy is more than a form of 
government; it is primarily a mode of associated living, of conjoint communicated experience” (Dewey, 
p. 93).  Therefore, following Dewey’s logic, a productive society provides freely accessible education so 
everyone can contribute their specialized talents that have been cultivated via their education.   
Digging further into his work, one begins to understand how Dewey’s ideal of a democratic 
educational structure fits in with the topic of experiential learning.  At the most basic level, Dewey 
believed that for someone to find their natural aptitudes that benefit society, they must have novel and 
useful experiences.  He believed that true learning and productive thought did not come from passively 
absorbing information, but from the combination of an active and passive element.  Dewey states,  
Mere activity does not constitute experience… When an activity is continued into the 
undergoing of consequences, when the change made by action is reflected back into a change 
made in us, the mere flux is loaded with significance. We learn something. It is not experience 
when a child merely sticks his finger into a flame; it is experience when the movement is 
connected with the pain that he undergoes in consequence (Dewey, p. 148).   
To Dewey, the dualistic split between mind and body inhibits the learning process.  Modern educators 
bring students into a classroom where their bodies must remain inert while their minds absorb 
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information at a rapid pace.  Dewey argues that for true learning to take place, the educator must move 
away from said approach and incorporate both the mind and the body into the same learning 
experience.  Contemporary curriculums, based on lectures and exams tend to ignore the body and favor 
the mind.  Modern education teaches the student about something new without allowing the student to 
experience the true nature of it.  An accounting professor can harp on the importance of ethical 
practices in bookkeeping, but until the student experiences a cause-effect relationship between actions 
and results, no impactful learning has taken place.  Such learning can only happen via direct experience, 
and this direct experience can only be useful if the student finds the experience relevant to his/her life.  
In “My Pedagogic Creed,” Dewey states: “I believe that the school must represent present life – life as 
real and vital to the child as that which he carries on in the home, in the neighborhood, or on the play-
ground” (Dewey, 1897).   
 In summary, Dewey contributed vital ideas that we must consider while analyzing experiential 
learning.  First, he believed that the school acts primarily as a social institution that allows students to 
find their personal aptitudes.  Second, he insisted that for any experience to be effective, it must directly 
apply to the student’s life.  Third, for true learning and self-directed thought to occur, a student must 
connect the dots between inputs and outputs via self-reflection.  In other words, the student must take 
an action, analyze the various outcomes of that action, reflect on which outcomes were caused by that 
action, and repeat the process until a testable and verifiable cause-effect relationship can be 
established.   
Kolb – Experiential Learning Theory  
 Building on the work of John Dewey, David and Alice Kolb constructed a theory that carries 
significant weight in academia.  In the proposed theory, Kolb and Kolb define experiential learning as a 
“process of constructing knowledge that involves a creative tension among the four learning modes that 
is responsive to contextual demands” (Kolb & Kolb, 2005, p. 194).  The four learning modes describe 
how an individual understands and transforms a learning experience in their minds.  When attempting 
to understand a new problem, a student falls somewhere on the spectrum between “concrete 
experience” (feeling) and “abstract conceptualization” (thinking).  When attempting to transform 
understanding to new knowledge, the individual falls on a spectrum between “active experimentation” 
(acting) and “reflective observation” (reflecting).  To Dewey (1897), these modes represent the 
connection between the mind and the body that he believed essential to any learning.  Kolb and Kolb 
(2005) believe that each student lies somewhere in the two-dimensional space created by the two, and 
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they believe the modes are not mutually exclusive; but acting in a unified manner.  The following 
diagram illustrates the modes by which learning takes place: 
 
Figure 1.  A diagram of the “Nine-Region Learning Style Grid” developed by Kolb & Kolb to represent the 
two-dimensional space by which individuals process and retain information.  Taken from: (Kolb & Kolb, 
2005, p. 198). 
 
Kolb & Kolb would later develop the Learning Styles Inventory (LSI), acting as a self-assessment tool 
where a student could determine in what learning modes they operate best.  The learning style grid 
incorporates and extends Dewey’s theory to show that learning can take place with varying mind-body 
activity levels.  Per Kolb and Kolb (2005), a student will perform best academically while using their 
predominant learning style as determined via the LSI.  Students of different disciplines fell in distinct 
regions of the learning style grid.  Art students preferred concrete experience and active 
experimentation while business students preferred active experimentation and abstract 
conceptualization (Kolb & Kolb, 2005).  Kolb & Kolb tracked the students in each discipline over the 
course of a year, and noticed that as the year went on, the students within their given college moved 
closer together on the learning styles grid.  From the results, it is evident that certain disciplines like 
liberal arts favor a hands-on approach more so than business disciplines that favor a highly cerebral 
approach to learning.  Kolb and Kolb (2005) assert that students fair better in their careers requiring a 
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diverse set of skills when they venture out of their predominant learning space during college.  Moving 
into different regions on the learning styles grid enables students to use all parts of their brain (Kolb & 
Kolb, 2005).  Based on Kolb and Kolb’s study, a business student will be better prepared for their career 
if they move away from their predominant learning space of textbooks and theory, and into their 
inferior learning space that includes hands-on learning. 
Wurdinger – Five types of experiential learning 
 Wurdinger & Bezon (2009) contribute to the discussion by proposing pedagogical models 
representing the dynamics introduced by Dewey and refined by Kolb & Kolb.  Unlike Dewey and Kolb & 
Kolb who focus on the theory of learning, Wurdinger & Bezon address experiential learning as it pertains 
to contemporary education.  They categorize implementations of experiential learning per how “active” 
or “passive” they are.  The methods proposed draw upon the idea of the mind-body connection (Dewey, 
1967), and the modes of learning (Kolb et. al, 2005).  The five methods include problem-based learning, 
project-based learning, service learning, place-based learning, and active learning (Wurdinger & Bezon, 
2009). 
Experiential Learning Defined 
After extensive review of Dewey, Kolb, and Wurdinger’s work, a definition of the term “experiential 
learning” can be derived for clarity moving forward.  Without a clear definition, it would be impossible 
to determine whether experiential learning has a place in a quality business education.  Based on 
consensus among various studies and researchers in the field of education (Dewey, 1897; Kolb & Kolb, 
2005; Bass, 2012; Cacciamani, 2017; Wurdinger & Allison, 2017), experiential learning conveys a process 
rather than a distinct method of learning.  Whether we examine John Dewey’s “learn by doing” 
approach, Kolb & Kolb’s Experiential Learning Theory, or any of Wurdinger’s proposed methods, all 
explain a process of learning.  Analyzing experiential learning proves difficult because many definitions 
and subcategories stem from this one phrase.  In contemporary education, experiential learning could 
be applied to project based learning, problem based learning, leadership capstones, entrepreneurial 
ventures, service learning, internships, study abroad, and many more.  We cover many titles herein, but 
see them as implementations of experiential learning rather than the term itself.  For utmost clarity, we 
define experiential learning in the context of this paper:   
“Experiential learning defines a process in which a student has a valuable, novel experience, 
reflects on that experience, and draws concepts which can be applied to future experiences.” 
Seaman defines experiential learning as the “experience, reflect, learn” method (Seaman, 2008, p. 14), 
which provides a more concise phrase which will be used later to refer to our proposed definition.  One 
EXPERIENTIAL LEARNING AND ITS ROLE IN A QUALITY BUSINESS EDUCATION  12
must realize that experiential learning does not apply in strictly one discipline or environment.  The 
process may happen inside or outside a classroom; in the liberal arts college or department of 
management.  Experiential learning can be thought of as the conduit through which various educational 
practices are implemented.  Adding to the equation, certain methods of experiential learning constitute 
highly active states of learning, while others more passive states.  In a sense, experiential learning 
represents a continuum for which educational practices can reside in.  Lectures fall on the passive end of 
the continuum, while a project-based learning capstone would represent the active end of the 
continuum.   Wurdinger believes that educational practices which fall on the active side of the 
experiential learning continuum provide more benefit to students because they force students to not 
only identify the problem at hand, but also solve the problem in the most efficient way possible using 
their classroom knowledge:   
Lecturing, as a way to deliver information should be one of the tools in the educator's toolbox; 
however, if it is the only tool, and if the only purpose it serves is to dole out information for the 
next exam, then student learning may be diminished. Lectures should be used as a method to 
help students understand theories and ideas, which they can then apply in the world 
(Wurdinger & Bezon, 2009, p. 2). 
Rather than passively consuming and memorizing information from a lecture, the student participating 
in active learning consumes information only when needed, and applies it immediately thereafter to 
solve the problem at hand.  As we dive deeper into the individual methods of experiential learning, one 
must avoid confusing the process with the methods; the process as described previously, and the 
methods including project-based learning, problem-based learning, service learning, internships, study 
abroad, and more (Wurdinger & Bezon, 2009). 
What is a “Valuable Experience?”   
Just because a method falls in the category of experiential learning does not guarantee a 
valuable experience for the student.  Both Dewey and Kolb make a point to clarify this in their work.  
Dewey states, “The belief that all genuine education comes about through experience does not mean 
that all experiences are genuinely educative” (Dewey, 1897).  It is often tempting for modern day 
educators to bring in guest speakers, take students on field trips, or even put students through rigorous 
projects intended to replicate experiential learning.  Unfortunately, most attempts at experiential 
learning fail to immerse the student in the “experience, learn, reflect” process.  Likewise, many 
implementations fail to meet the second pillar of AASCB’s Preamble, which requires that innovative 
teaching practices be strategically implemented in a way that ensures successful learning regardless of 
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the outcome.  When implementing experiential learning in an academic environment, each successive 
experience should build upon the prior knowledge and experiences of each student (Zull, 2004).  Zull, 
alongside several other frontrunners for experiential learning research (Kolb 2005; Roberts, 2002; 
Dewey, 1897; Zull 2004) highlight the importance of building on a student’s existing neural network.  
Each student has a “tree of knowledge” which successive knowledge can be added to.   If a student’s 
tree of knowledge lacks a healthy root structure to support a new experience or piece of information, 
retention will diminish and the experience becomes less impactful.  Lacking a foundation (trunk) and 
support structure (roots), the tree of knowledge can hold a limited amount of new information before 
branches break and the student must discard the new information (Zull, 2004).  Students in 
contemporary education learn new information to ace an exam, but soon forget it because the 
knowledge rarely builds on existing schemas in the student’s mind.  John Dewey spent a large part of his 
research on the social and societal components of education.  “I believe that, as such simplified social 
life, the school life should grow gradually out of the home life; that it should take up and continue the 
activities with which the child is already familiar in the home” (Dewey, 1897, p. 3).  Although Dewey 
refers to a younger subset of students, the idea remains universal.  For learning and retention to occur, 
an institution must build on a student’s personal set of experiences and beliefs.  In conclusion, a 
valuable experience cannot be explicitly defined by parameters because each student has a unique 
background of experiences.  Additionally, the student must own and value their experiences for learning 
to be most effective (Kolb & Kolb, 2005, p. 207).  A large business school may not have sufficient faculty 
or experiences for every student.  To remedy, a student must play a role in his/her own education, as we 
explore in the final portion of this paper.  
Criticisms of Experiential Learning Theory 
 Before considering implementations of experiential learning, we must explore common 
criticisms and limitations of experiential learning.  The following criticisms represent the most common 
arguments against both experiential learning in general and the ELT. 
Learning Cycles.  The leading criticism of experiential learning proclaims that learning cannot be 
split into sequential steps like in the ELT where the student first has a concrete experience, then 
reflective observation, then abstract conceptualization, and finally active experimentation (Seaman, 
2008, p. 14; Webb, 1980, p.1).  Webb extends this criticism, claiming that the first step of the learning 
cycle (concrete experience) is not an isolated term as Kolb & Kolb conveyed.  Webb states,  
In its most primitive form, concrete sensing and experiencing is the constitutive capacity within 
the person to sense, feel, and absorb impressions and sensations through the organs of sense.  
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These are primary faculties with which humans take in or grasp the material realm of objects, 
events, and sensations.  These activities are continuous. 
Webb continues by explaining that ELT describes, “concrete experiencing” as both a sensing and 
conscious intellectual process, which means that already, ELT’s first step in the cycle “is already 
enhanced by functional aspects from other modes” (Webb, 1980, p.26).  Both Webb and Seaman believe 
experiential learning represents a “black box phenomenon” (Seaman, 2008, p. 4).  In other words, the 
experiential learning process does involve a sequences of varying brain activity, but Webb and Seaman 
claim that putting a finger on the exact steps that go on inside the brain may be impossible.  Seaman 
further notes Kolb & Kolb’s ELT can be dangerous when taken as “an article of faith” rather than its true 
essence of theoretical nature (Seaman, 2008, p. 12). 
 In both critiques, it must be noted that counter-arguments for the construct validity of ELT rise 
to a high level of abstraction, almost to the point of a recursive argument.  Hence, before diving into 
criticisms of the “learning cycles model” present in ELT, an educator should first clarify their intention 
and purpose for utilizing such a theory, and the exactness in which they want to use it.  If using the ELT 
as a “broad guideline” for educating, many of the criticisms of learning cycles become irrelevant.  If an 
educating body implements ELT with moderate flexibility in regards interpretation, there is no need to 
consider learning cycle criticisms.  Used as a loose framework, the ELT’s learning process can be quite 
effective (Kayes, 2002, p. 16). 
Narrow in Scope.  As a highly “individualistic” approach involving large amounts of introspection 
throughout each stage of the process, experiential learning fails to recognize factors in learning such as 
social, political, and subconscious processes (Kayes, 2002, p. 12).  Historical theories such as Bandura’s 
Social Learning Theory and Freud’s Psychodynamic Theory are neglected in our definition of experiential 
learning.  The exclusion of such theories diminishes the theoretical credibility of the experiential learning 
process, yet may not diminish the effectiveness of the process, as the authors will explore in the final 
section of this paper.   
Experiential Learning Methods and Discussion 
Under our definition of experiential learning, a student must have a valuable experience that 
he/she reflects on and pulls learning from which can be applied in a multi-disciplinary fashion.  In an 
ideal world, an accrediting body like the AASCB would include a working definition for experiential 
learning, and the schools would refer to this definition when attempting to implement experiential 
learning in their own curriculums.  Unfortunately, definitions only provide the first step in a long process 
which involves interpretations, iterations of the original definition, and finally the implementation itself.  
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Take for example a recent attempt to implement experiential learning whereby a group of students 
from Pennsylvania’s Perelman School of Medicine were placed in the wilderness with peers and 
prompted to handle “emergency medical situations” without proper medical equipment.  When 
attempting to stabilize a broken leg, students “learned that sticks, backpack frames, bandannas and 
extra clothes can be turned into splints with padding to stabilize a broken leg” (Loftus, 2017).  The 
Perelman School of Medicine values innovative teaching methods, but on what grounds can their 
implementation be classified as experiential learning?  The students had a novel experience, but did 
they reflect on it and obtain skills and knowledge to be applied later in life?  Did every student in the 
class have the same experience, and if so, did they all benefit from it?  What processes were in place to 
ensure each student had a positive and impactful experience?  
Instead of classifying one-of experiences as experiential learning, why not design the experience 
to reflect the desired outcomes, and then refine based on the definition?  Such a difference may seem 
subtle, but favors a proactive approach over a reactive approach.  In the latter, the educator looks at a 
group of experiences, evaluates whether they conform to “experiential learning,” and expects positive 
results to follow.  In the former, the educator pools together experiences, which led to a desired result 
in the past, and evaluates them based on the definition of experiential learning.  Judging experiences 
based on the definition of experiential learning is like judging a business on how well it conforms to its 
business model.  Just because a business does well conforming to its model does not imply profits or 
positive outcomes.  As the age-old expression goes, “correlation does not imply causation.”   
Randy Bass, a senior researcher for the Connect to Learning Project (C2L) proposes the idea of 
“high-impact practices” and their role in curriculums (Bass, 2012, p.26).  These high-impact practices 
include learning communities, writing-intensive courses, collaborative assignments and projects, service 
learning, internships, capstone projects, and more.  With these experiences, students have higher 
retention and persistence rates, and demonstrate behaviors such as interacting with faculty, 
experiencing diversity, investing personal time and effort, reflecting and integrating learning, and 
discovering the relevance of learning via real-world applications (Bass, 2012, p. 25).  In conjunction with 
Wurdinger’s five experiential learning methods (Wurdinger, 2009), we now have a list of experiential 
learning methods to explore.  In respect to our own experiences, we believe project based learning, 
internships, and study-abroad experiences represent the most relevant methods of experiential learning 
in contemporary business schools.   
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Project-Based Learning 
 Administrators who attempt to incorporate experiential learning in their curriculum often 
struggle with a compatibility factor.  Having immersive experiences while taking a full class load 
introduces many conflicts.  Project-based classes provide an alternative for those looking to adopt high-
impact practices without sacrificing the basic structure of the current curriculum.  Senior Capstone 
courses frequently follow the project-based learning model, but most curriculums wait until a student’s 
final year to offer such classes.  In this section, we provide an overview of the project-based model and 
determine the most effective methods for implementing said model. 
 Senior Capstones.  The idea of a senior capstone is far from novel, but interpretations of the 
idea vary.  Some capstones resemble experiential learning while others follow a similar structure to 
regular classes.  Regardless of format, the goal behind most senior capstones is to assimilate knowledge 
from previous courses and learn how to apply that knowledge to complex problems.  An effective 
capstone experience follows a distinct series of steps starting with defining the problem, acquiring a 
sponsor, solving the problem, and presenting the results (Schwering, 2015).  Students are not given the 
usual textbook problem, which can be daunting.  Schwering states, “This experiential learning context 
challenges students to address "messy" problems in realistic contexts” (Schwering, 2015, p. 91).  In his 
time as a professor, Schwering notes that these problems, which frighten students, generally lead to 
valuable learning experiences. When choosing a project, some student groups may start with an 
ambitious goal and lots of hope, but later find themselves against the wall struggling to meet the 
demands of the project sponsor.  The students lose hope, and the project sponsor begins to think the 
team is of diminishing use.  “When project teams find themselves in such situations, the instructor 
should recognize that this frustration and potential panic on the part of the team, in fact, represents a 
learning opportunity” (Schwering, 2015, p. 96).  Senior capstones are not designed to run smoothly from 
start to finish. They are designed to provide students with a type of learning that they have never 
experienced before.  Unfortunately, the students must wait until senior year to enroll in their senior 
capstone.  The capstone may portray experiential learning, but an ideal implementation would apply to 
all years of a student’s college education rather than merely the final semester.  This leads us to ask 
whether a project-based learning environment could be implemented before the capstone?   
 Entry Level Project-Based Learning.  The Personal Financial Reporting Project introduces an 
implementation of project-based learning in an earlier stage of a college student’s education.  It allows 
students to work on their personal financial statements in the context of an introductory accounting 
course (Arel, Hughes, Sander, 2011).  The project consists of six separate parts, all of which include 
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relevant concepts and learning objectives found in any Financial Reporting classroom.  Throughout the 
project, students submit and receive feedback from the instructor on each part, and each new 
submission includes previous submissions with appropriate changes based on instructor feedback.  The 
comprehensive nature of the project requires students to take responsibility for their mistakes and 
understand the separate parts as a whole rather than in a disjointed fashion.  
The PFRP demonstrates an effective experiential learning per AASCB pillar 2 and our definition in 
many ways.  First and foremost, the project minimizes theory, maximizes practice, and incorporates the 
students’ current life situations in a learning environment, as proposed by Dewey (1897).  Students were 
required to look at their personal financial situations and identify their current assets, liabilities, 
revenues, and expenses in the same fashion any accountant would do for a small business.  Additionally, 
the students followed U.S. GAAP reporting standards, which represent financial reporting laws, which 
students often memorize for the sake of an exam.  In the PFRP, students had to learn the mundane 
GAAP standards and figure out for themselves how it applied to the accounting profession.  Finally, the 
lack of instruction from the professor during the project proved beneficial for the project-based learning 
experience.  Unlike a typical Accounting course where students receive a pre-formatted list of 
transactions and must translate them into financial statements, the PFRP required students to first come 
up with their own list of transactions, record them, and then respond and adapt to external factors that 
affected their statements.  For example, a student might incur an unexpected vehicle expense during 
the project, which forces them to learn the proper method for recording such a transaction.  At this 
point, the instructor may intervene and help the student with his/her individual challenges.  As 
exemplified in the previous example, the PFRP creates a peripheral rather than dominant role for the 
instructor.  Dewey states in his Pedagogic Creed, “The teacher is not in the school to impose certain 
ideas or to form certain habits in the child, but is there as a member of the community to select the 
influences which shall affect the child and to assist him in properly responding to these influences” 
(Dewey, 1897).   
Three teachers at two different universities had implemented the PFRP and given surveys to the 
students who completed the project.  Students were asked to provide a rating on a 5 point Likert scale 
where 1 represents “learned nothing” and 5 represents “maximized learning.”  Of 267 responses, 
students gave an average response of 4.07 (Arel et. all, 2011).  The PRFP exemplifies a successful 
implementation of experiential learning for two main reasons.  First, it provides the student with a 
valuable experience per our proposed definition.  The students not only worked on a project highly 
applicable to their own life, but also found it to be an educative experience per the survey.  Second, it 
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incorporates the “experience, reflect, learn” process.  Students dove into their personal financial 
situation and directly applied new theoretical concepts, corrected mistakes based on feedback, and 
responded to external events throughout the project.   
The PRFP represents one of many possible implementations of project-based learning within an 
existing curriculum.  It shows that in addition to senior capstone classes (Schwering, 2015), project-
based learning can exist in earlier stages of a college education.  As seen in the PRFP, providing a 
personalized educational experience is not easy, hence the small number of schools and teachers who 
have attempted to do so.  Senior capstones fit well into an existing curriculum because the student 
already has many classes under their belt.  Under-classmen do not have this pre-existing knowledge, and 
therefore project-based learning environments must be innovative to accommodate this lack of 
knowledge. 
Internships 
 Based on our definition of experiential learning and its goal to prepare students for the 
workforce, internships may be the quintessential experiential learning method.  When implemented 
correctly, internships provide students with experiential learning in its rawest form, but like any 
experiential learning method, internships come with inevitable faults. Notorious for employing students 
to grab coffee, perform administrative tasks, and take up space in the office (Bandow, 2015, p. 4), 
internships can be more destructive than helpful to students; often invoking negative perceptions of the 
“real-world,” and de-motivating students to seek additional internship experiences.  Studies show that 
on average, students who complete an internship have a higher chance of getting a job, and at a higher 
salary than their counterparts who did not participate in an internship (Knouse, 2008, p. 62).  
Much of the success from internships comes from the symbiotic relationships between the 
employer and the student, the employer and the education body, and even the education body and the 
student. One does not exist without the other, because student satisfaction instigates a self-reinforcing 
cycle whereby the school’s relationship with the employer, and the employer’s ability to recruit a 
student rests solely on the student’s willingness to apply for the position.  So long as the student 
perceives the experience fruitful to their life, the employer and school benefits (Bandow, 2015). The 
student gains credibility, the school becomes more attractive thanks to their relationships with top 
employers, and the employers gain access to a pool of qualified candidates that would otherwise cost 
them money to recruit. If students increase their chances of getting hired by participating in an 
internship, it naturally follows that both the school and the employer would work to offer that student 
the best experience possible in regards to their own interests.  That said, crafting an effective internship 
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experience requires extensive work from employers; sometimes not possible given company resources.  
Additionally, the employer and school must collaborate and decide whether certain internship 
experiences warrant pay or not. 
Crafting an Effective Internship Experience.  Unsurprisingly, the constructs for an effective 
internship experience (Bandow, 2015; Knouse 2008) mirror the constructs laid forth by Experiential 
Learning Theory (Kolb & Kolb, 2005).  First and foremost, an internship must have a well-defined 
structure with a clearly defined job description for the intern.  Students report higher satisfaction and 
learn more when they know why they are doing certain work and how it fits into the bigger picture of 
the organization. Students also prefer internships that relate to their current education and enable them 
to apply their knowledge in a practical environment (Bandow, 2015).  “To be effective, an internship 
should be integrated into the organization instead of treated as an "add-on" component for a single 
department, a single individual in the organization, or as only the responsibility of human resources” 
(Bandow, 2015, p. 9).  Bandow believes that an internship experience should focus less on employer 
benefits, and more on the student success.  If the employer can develop the student via knowledge and 
critical thinking skills, that student may turn into a valuable company asset after graduation.  Such long-
term thinking by the employer proves crucial for the success of the internship program.  Northwestern 
Mutual, a top 10 internship program for the last 21 years per the Vault Guide to Internships 
(“Northwestern Mutual,” 2017) embodies such a philosophy.  Each NM financial advising intern receives 
mentoring on their journey to build a personal client base, which puts great responsibility and freedom 
in the hands of the student.  The company only obtains the new client base if the student signs full-time 
after graduation.  Deferring employer benefits seems to be a viable model for program success.  Finally, 
students report higher satisfaction with internships when they receive periodic feedback throughout the 
internship rather than exclusively at the end (Knouse, 2008, p.64).  Providing periodic feedback to the 
student allows more synchronicity with Experiential Learning Theory’s (Kolb and Kolb) final step of 
reflection.  When an employer acts as a mentor, providing feedback, the student must constantly reflect 
on their actions, which inevitably results in experiential learning.  
Paid vs. Unpaid Internships.  The U.S. Department of Labor poses strict guidelines for internship 
wages. The DOL states that a company can only hire an unpaid intern if the student benefits from the 
experience, does not directly benefit business operations, does not displace employees, does not 
receive a guaranteed job offer upon completion of the internship, remains aware of his/her unpaid 
status, and the job resembles an academic environment in some way (“U.S. Department of Labor,” 
2010).  Researchers such as Bandow (2015) and Knouse (2008) suggest that the internship experience 
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represent many of the characteristics of an unpaid internship per the DOL.  Bandow asserts, “Since the 
focus should be on providing learning experiences for the intern, organizations should focus on 
providing new experiences rather than accepting an intern who could fill an immediate need for a skill 
set” (Bandow, 2015, p. 5).  Knouse complies, and further suggests providing an intern with a mentor 
who can guide them through difficult situations (Knouse, 2008, p. 63). 
 Most colleges foster some sort of internship program, and as one of few mainstream 
experiential learning methods, the program could make or break a business school.  In summary, a 
successful internship program within a school requires a collaborative effort between the school, the 
student, and the employer, and benefits from feedback loops between the three in which each entity 
offers suggestions on how the other may improve.  Additionally, companies should focus on creating 
their program with clear goals, transparency, and student autonomy to foster critical thinking and 
increase student satisfaction.  Rather than introducing new experiential learning methods to a 
curriculum, it might be more effective for a school to build on a pre-existing internship program.  We will 
discuss the implications of this in the final section of the paper.   
Study Abroad  
 Study abroad experiences mark the final implementation of experiential learning which we 
believe relevant to a business education.  Despite recent protectionist values demonstrated in America 
via bringing jobs home, and in Great Britain via Brexit, multi-national firms remain prominent in the 
American economy.  No longer can the Federal Reserve raise interest rates without first considering 
global-macroeconomic trends that shape the world economy.  Policymakers care a great deal about 
such trends, but the forces shaping the global economy demonstrate relevancy far past Capitol Hill.  A 
business school can teach students “international business” via a textbook, but until the student steps 
foot on foreign ground, they lack experiences which act as the proverbial “glue” that holds their 
theoretical knowledge together.  As John Dewey stated, “We do not really know a chair or have an idea 
of it by inventorying and enumerating its various isolated qualities, but only by bringing these qualities 
into connection with something else—the purpose which makes it a chair and not a table; or its 
difference from the kind of chair we are accustomed to, or the "period" which it represents, and so on” 
(Dewey, 1968, p. 194).  A business student cannot fully understand a new culture through a book.  As we 
will explore in this section, study abroad experiences offer unique opportunities that cannot be fulfilled 
via any other experiential learning method. 
 Each year, the Institute of International Education publishes the Open Doors Report, which 
summarizes the state of study-abroad programs in the United States.  In the 2014/2015 calendar years, 
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313,415 American students received academic credit for some form of study abroad experience, and 20 
percent of these students studied in business (“Institute of International Education,” 2016).  Up from 
205,983 students in 2004/2005, a 52 percent increase, study abroad initiatives have face validity and 
show increasing acceptance in the United States.  Despite such favorable statistics, like internships, 
study abroad programs are only beneficial to students if implemented with experiential learning in 
mind. 
 Long Term vs. Short Term Study Abroad Experiences.  One of the deterring factors for a student 
considering a study abroad experience is the cost.  The annual increase in students studying abroad does 
not make up for the 90 percent of undergraduate students who complete their education without any 
study abroad experience (“Institute of International Education,” 2016).  With exorbitant tuition rates, 
institutions must find a way to offer study abroad at a lower cost.  Short-term study abroad experiences 
may be the solution.  In the 2014/2015 school year, 63 percent of students who studied abroad did so 
for less than 8 weeks, which qualifies as “short-term” in the Open Doors Report (“Institute of 
International Education,” 2016).  Although long-term study abroad experiences (full semester or full 
year) provide a completely immersive experience whereby the student learns a new language and 
engages in the culture, many educators disagree with such an approach as part of a curriculum. Instead, 
as noted by Lynsee Womble, De’Arno De’Armond, and Jeffry Babb, short term experiences offer more 
affordable trips, increase the faculty’s role in the learning experience, and allow for greater alignment 
with the school’s mission statement (Womble, De’Armond, Babb, 2014). If an institution has the 
financial resources to support a study-abroad program, short-term study abroad experiences represent 
the most economically feasible option, and may often receive subsidies from local businesses and 
university partners (Womble et. al, 2014).  A recent study of seven short-term study abroad experiences 
found favorable results; especially in struggling economies such as Haiti (Walters, Charles, Bingham, 
2017).  The study conducted analyzed 77 college students from seven different short-term study abroad 
experiences, and attempted to measure the degree of “transformative learning” (similar to experiential 
learning) that took place on each trip.  The twenty students who completed the researchers’ survey 
rated various questions on a 5-point Likert scale.  When asked, “To what extent do these study abroad 
programs result in learning as critical reflection?”, the students responded with an average of 3.84, and 
those on the Haiti and Turkey trips responded with an average of 4.5 (Walters et. al, 2017, p. 116).  Such 
a study indicates that students on short-term study abroad trips exhibit a relatively high degree of 
reflection, a crucial step in the experiential learning process.  While the face-validity of short-term study 
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abroad experiences remains high in nearly all studies, an institution must still expend significant energy 
and resources to create and update the program.   
Implementing a Successful Short-Term Study Abroad Program.  Womble et. al, after a decade of 
experience with study abroad programs at West Texas A&M University offers a sequential approach to 
the creation of an effective study abroad program within a business school.  The process consists of six 
distinct steps that must be taken in the order given.  A visual representation can be seen below.  
 
Figure 2.  A workflow for developing a study abroad program within a business school.  Taken from: 
(Womble et. al, 2014, p. 100). 
 
Unlike project-based classes and internships that prepare students for careers in their field, the study 
abroad program may arise for several reasons.  Whether a college uses the program to meet AASCB 
standards (Womble et. al, 2014), or for preparing students to work in a specific domain, the intent of the 
program proves crucial.  During the intent phase, a school must establish a need, find cooperation 
throughout the entire administration, and find travel locations that are economically feasible and 
supportive of student study abroad trips.  With short-term trips, students often travel in a group, and 
many geographical locations do not have lodging or willingness to accommodate a large group. Once a 
school clarifies intent, they must design the program to meet learning goals and to align with the 
school’s mission statement per the AASCB.  Womble et. al believe finding a balance between rigor and 
relevance critical when designing trips.  Study abroad trips should not feel like a vacation, but should not 
replicate the classroom either.  On a trip to Denmark sponsored by West Texas A&M, students wrote 
five papers; the first two due before the trip, and the last three written while on the trip (Womble et. al, 
2014, p. 105).  Achieving the right balance of rigor and relevance by incorporating various high-impact 
practices (Bass) such as writing and service learning increases the likelihood that the students reflect 
and learn from the trip.  In many implementations, students must journal/blog about the trip daily, 
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which induces the reflective component of experiential learning (Womble et. al, 2014; Walters et. al, 
2017). 
 Limiting Factors.  As mentioned, the cost of a study abroad experience remains the bottleneck 
to increasing the percentage of undergrad students able to take a trip.  Yes, shortening the duration of 
the trip and bringing a large group cuts costs significantly, but even then, students pay a couple 
thousand dollars in addition to their tuition.  If a school looks to implement a study-abroad program, 
designing powerful experiences must be the top priority with financing a close second.  Either tuition 
costs need to come down, or study abroad programs need to be a complementary service offered by the 
university as a selling point.  Another limitation to study abroad includes the work schedules of students.  
Not all students have the luxury of spending extra money and then going on the road whereby they will 
not produce additional income.  Other limitations include collegiate sport schedules, lack of passports, 
resistance from faculty members, and many more. 
 Of the three methods introduced in this paper, study abroad seems to be the least viable on a 
large scale.  Although a possible supplement to other experiential learning methods, the cost factor 
poses too large a problem for a large-scale implementation during the time of writing.  
Suggested Implementation of Experiential Learning in a Business School Curriculum 
 As explored above, there are several effective ways to integrate experiential learning within an 
existing business school’s curriculum.  The challenge in doing so is finding an innovative approach to 
incorporate the experiences.  The three implementations above require large amounts of faculty 
participation and effort as well as financial resources that a given institution may or may not have.  The 
solution may involve doubling down on one method, or going with different methods of experiential 
learning altogether.  In the final section, we will explore a few possible methods capable of bridging the 
gap between a formal curriculum and experiential learning practices.  
Law of the Vital Few 
 A famous management principle, the Pareto Principle, describes a phenomenon whereby 20 
percent of the inputs in an organization result in 80 percent of the outputs.  In direct application to a 
business school curriculum, it might be effective to cut certain programs in favor of others.  If the school 
does not have the financial resources to run both an internship program and a study-abroad program, 
cutting one for the sake of the other might help concentrate resources in a way that benefits everyone.  
Properly implemented experiential learning methods require a vast amount of economic and human 
capital.  If one group of faculty works on designing a project-based learning class, another group 
attempts to design a study abroad program, another group works as “internship coordinators,” and all 
EXPERIENTIAL LEARNING AND ITS ROLE IN A QUALITY BUSINESS EDUCATION  24
at once these groups approach the institution for funding, the division of resources results in limited 
impact.  Some universities with adequate funding and faculty members can attempt such a feat, but for 
smaller, financially constrained universities, such an attempt results in the university becoming a “jack of 
all trades, master of none.”  We believe that a successful integration of experiential learning into a 
curriculum requires a laser focus on one method rather than many. 
ePortfolios 
Not all business schools have adequate resources to implement a full-scale internship program, 
study abroad program, or project-based class curriculum.  In such cases, a business school may 
incorporate experiential learning indirectly via “ePortfolios.”  An ePortfolio is a “digitized collection of 
artifacts including demonstrations, resources, and accomplishments that represents an individual, 
group, community, organization, or institution” (Lorenzo & Oblinger, 2005).  In other words, the 
ePortfolio quite literally represents a portfolio of work done by the student throughout their college 
education that should be professional enough to present to an employer.  Instead of finishing a class 
and forgetting about it like many college students do, the ePortfolio requires the student to connect 
their learning together in a meaningful way and present it to peers and faculty.  At the end of college, 
rather than submitting an embellished resume to an employer, the student will have a tangible story to 
tell, and a deep understanding of the interconnectedness between each chapter of the story.   
Not only do ePortfolios have theoretical merit, but a growing track record.  To evaluate the 
effectiveness of ePortfolios, leaders from the Connect to Learning Project put together a survey for 
students who had completed four semesters while using an ePortfolio (n = 9542).  The survey revealed 
that 70 percent of the students agreed, “Someday, I’d like to use my ePortfolio to show what I’ve 
learned and what I can do to others, such as potential employers or professors at another college” 
(Eynon et. al, 2014).  Additionally, 63.3 percent of students agreed that building an ePortfolio helped 
them succeed as a student, and would go through the experience again in the future.  The quick success 
of the ePortfolio initiative reveals that many students are willing to devote extra time to something 
outside of class if it means they get to take ownership of it.  An ePortfolio requires additional work, but 
allows the student to pave his/her own way in an environment that is historically based on a strict set of 
curricula and immutable traditions.  A business school may not offer life-changing experiences like trips 
to Europe or have connections with top-tier companies that provide internship opportunities, but can 
still create the conditions for experiential learning via ePortfolios. 
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Conclusions and Future Study 
 Upon deriving and examining the definitions of a quality business education and experiential 
learning, it became clear that there is not only a place in modern education for experiential learning, but 
that it enhances a student’s business education.  Whether a business school increases the number of 
internships available, implements a study abroad program, restructures individual classes to incorporate 
the “experience, reflect, learn” experiential learning process, or simply tests new ideas, the forefront of 
education continues to evolve.  As specialization increases, artificial intelligence diminishes simple jobs, 
and information becomes available at faster speeds, there will be no need for students who can absorb 
and regurgitate information.  Lean manufacturing will inspire “lean learning” which involves the 
acquisition of information as it is needed rather than as it may be needed in the future.  “Just in time 
learning” beats “Just in Case learning” in the age of free and fast information.  The future demands 
students who understand the learning process and can apply this understanding in cross-disciplinary 
settings.  The job market will shift demand away from those who follow the crowd and toward those 
who can make a difference and add value to an organization in unique ways.  Experiential learning 
demonstrates a step forward in education, and may be a valuable method for uncovering student 
potential needed in a rapidly evolving business environment. 
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Abstract 
 
In this paper, we address the design and application of our Global Leadership Project at the University of 
Akron (UA), and draw on previous work in the experiential learning field to demonstrate possibilities for 
future generations of students.  We propose educational “meta goals” (Schwering, 2015) and extend the 
discussion of experiential learning methodologies (Gollwitzer, Mack, Mack, 2017) to highlight the 
importance of such case studies in undergraduate business educations. 
 
Keywords: experiential learning, case studies 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
EXPERIENTIAL LEARNING AND ITS ROLE IN A QUALITY BUSINESS EDUCATION  32
Optimizing Learning Through Global Leadership Initiatives 
Introduction 
Our journey began sophomore year when we joined the College of Business Institute for 
Leadership Advancement. Participating in the leadership designation program entailed various 
workshops, volunteer activities, and participation on-campus.  Our commitment and efforts yielded a 
significant financial return from the J.M. Smucker Company, and as upperclassmen, we received a $4000 
grant to spend on our senior Leadership Experience Project; a project that transformed into a Global 
Leadership Initiative.  We believe our project offers a case study and tangible evidence that experiential 
learning belongs in a quality business education. 
With substantial funds at our disposal, we tested the boundaries of a school project to optimize 
learning for our peers and ourselves. We were determined to exemplify experiential learning, or if not 
possible, at minimum, understand why academia has varying interpretations of it. 
The basis of our project lies in service-based travel. We believe that service and travel work 
reciprocally to evoke powerful outcomes in students. The combination brings out the best in people, 
and offers an environment that is inspiring, humbling, and humanizing.  We pitched our project to 
University faculty requesting permission to take sixteen UA students across the world to volunteer at 
The World Masters Games. Volunteering abroad, a venture we would deem “experiential learning,” 
exposes students to new cultures and challenges them to face the unknown; ultimately teaching them 
to “become comfortable being uncomfortable.”  We hypothesized that the trip would optimize learning 
for both the student participants and the trip leaders (ourselves). 
The 2017 World Masters Games (WMG), hosted in Auckland, New Zealand is the world’s largest 
multisport event.  With 25,000 athletes from over 100 countries, 28 sports, and 45 disciplines, an event 
of this scale offered the perfect platform for our project; allowing us to explore experiential learning 
from concept development to implementation, and finally determine its value in a quality business 
education. 
Global Initiative Meta Goals 
In his research on the optimization of project-based capstone courses, Randolph Schwering 
offers a framework for conducting a project like our New Zealand trip (Schwering, 2015). The meta goals 
represent cross-discipline targets for experiential learning, and align with our own project goals: 
 
1. Focus Learning on problems or opportunities in real world context 
2. Challenge students to select and apply relevant theory/knowledge 
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3. Integrate knowledge with multiple theoretical perspectives 
4. Promote individual personal growth 
5. Develop leadership and team process skills 
6. Create an experience that serves as a right of passage 
 
Methodology – Trip Preparation 
 
Figure 1.  Timeline of Events 
 
Experiential learning began well before we boarded the plane in April.  To tackle the full extent 
of our project we realized we needed to build a strong team and gain buy-in from The University of 
Akron.  We chose three advisors to round out the team and join us on our trip to New Zealand which 
included Kevin Smith (director of the Institute of Leadership Advancement), and Shon Christy (founder 
and President of Focal Point Media).  Kevin provided a plethora of international experience and has 
been a mentor to us throughout our college career.  Kevin’s wife, Kelli Smith, offered her experience in 
leading previous UA service trips and helped to balance the gender dynamic.  Shon was a crucial 
component because of his strong involvement in the Akron community, bringing a fresh and unique 
perspective to the group.  With our team solidified, the project quickly materialized into something 
greater than ourselves. 
To begin the trip preparation, the first step was to contact the World Masters Games Volunteer 
Committee.  We communicated directly with Teresa Dow, the head volunteer coordinator in Auckland, 
NZ via Skype in late February of 2016.  Teresa welcomed our initiative and showed enthusiasm towards 
our student volunteers.  The only caveat to volunteering, she explained, was the intense selection 
process. It was critical that we finalize our roster in the next few weeks for her to accommodate our 
large group.  Additionally, the group went through conduct police vetting and one-on-one interviews. 
Our initial timeline, solidifying a roster by September 2016, was quickly thrown out the window and the 
recruiting process became our number one priority.  Our task was to convince 16 travelers to put down 
a security deposit, commit to travel across the globe, all while accepting the reality that the trip may 
never come to fruition.  Without a complete “product” to sell, it was essential to devise a compelling 
pitch that reinforced the value of the trip to students; selling at its finest.  Knowing that our 
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demographic consisted of financially conscious college students, our budgeting process proved tedious.  
We wanted to calculate an affordable, yet viable total cost approximation before promoting to the 
students. The hotel, transportation arrangements, and excursion fees were difficult to calculate because 
many of the booking sites did not list prices as early as we needed them to.  After substantial 
forecasting, we estimated the total cost around $3400 (see appendix for details).  We created a payment 
structure that included a non-refundable deposit of $250 (to prevent students from reneging), three 
additional installments to be submitted via Cashnet (an online payment platform), and a final payment 
to be submitted directly to Chima Travel, our travel agency.  This “installment” payment structure was 
strategically devised to help alleviate the financial burden of the trip.  Additionally, we were committed 
to acquiring third party funding for the travelers to help reduce their overall cost. 
We hit the ground running as soon as the budget was finalized.  We built a website as a touch 
point to track interest, devised an email campaign using Mailchimp, utilized print media to spread 
awareness, conducted informational meetings, and organized tabling events to spread the word (see 
appendix).  Nevertheless, our most effective recruiting effort was strategic segmentation and word of 
mouth promotion.  To solidify our roster expediently, we targeted individuals we knew were already 
interested in serving others and traveling.  Thus, we focused on reaching out to students who had either 
participated in previous service trips (i.e. trips to Haiti and Jamaica through the Global Leadership 
Initiative), or were active members of the Study Abroad Society.  This segmentation tactic was a huge 
success and our trip sold out within 48 hours of the Cashnet site opening.  We then secured a buy-in 
from UA faculty, support from our advisors, and trust from sixteen UA students who wanted to 
participate in experiential learning.  Next, we sought additional funding to help reduce student costs, 
which included outreach to local corporations, private donors with a special interest in supporting The 
University of Akron, international travel platforms, and service groups.  We secured significant 
donations from Incept Marketing and Chima Travel.  Furthermore, we pitched our project to Dean 
Ransom of the Williams Honor College and obtained a $3000 grant.  By 2017, we had reduced 
everyone’s cost to a mere $2,700. 
Several obstacles arose at this stage of the planning process.  First, our travel dates did not align 
with The University of Akron’s scheduled spring break, meaning students would have to miss two weeks 
of school and accept the consequences.  Next, each student traveler had to interview with WMG staff 
and go through police vetting procedures to meet volunteer requirements.  This screening process 
produced a high level of uncertainty that we, as the leadership team, had to combat.  We stayed 
composed, monitored issues, and tackled them as efficiently as possible despite communicating with a 
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sixteen-hour time difference. In December 2017, just months before takeoff, two of our closest 
collaborators stepped down; the head of the WMG volunteer staff, and our travel agent.  These women 
had been working with us for a year and knew exactly what needed to be done to accommodate our 
group.  It was nerve-racking trying to find a new contact and ensure all details would continue as 
planned.  After a month of silence, we connected with the new volunteer coordinator, Casey O’Sullivan. 
Despite organizing an event with 3,000 volunteers, he didn’t hesitate to assist us in any way he could.  
He proudly dubbed us the “Ohio Team” and thanked us for committing to volunteer abroad. 
This project forced our leadership team into situations where we had to adapt, strategize, and 
improvise to make the trip possible.  We built our own email marketing campaign from scratch with 
impressive conversion, initiated a working relationship with the volunteer committee halfway across the 
world, forecasted a budget, and finalized transportation and accommodation logistics for 19 individuals.  
A year in advance of our trip, the challenges we faced and solutions we devised to overcome them were 
highly representative of experiential learning (Gollwitzer, Mack, Mack, 2017). 
Discussion - Trip 
Goal 1: Focus Learning on problems or opportunities in real world context 
Schwering states, “the real world project places students in a human drama involving multiple 
“flesh and blood” stakeholders” (Schwering, 2015). Surrounded by 25,000 athletes and 3,000 volunteers 
from over 100 countries could not have provided a more “real-world” context for our student volunteers 
to learn and grow. For the entirety of the trip, we were in unfamiliar territory, engaging with unfamiliar 
people, and being asked to take on unfamiliar tasks. When wearing our green volunteer jackets in 
downtown Auckland, athletes and spectators alike expected us to know the answers to their questions. 
On the Athletics field, when the start gun was fired or the javelin thrown, the WMG staff relied on us to 
know our role. There were no redoes. We dealt with challenges dynamically, especially when facing 
language barriers.  Without a common tongue, attempting to organize athletes and prompt them to 
follow our lead proved difficult. We faced this problem during each shift, but discovered ways to reach 
common ground. This practice provided insights about organizational dynamics that our student 
volunteers will likely face again in their professional lives.  
Goal 2: Challenge students to select and apply relevant theory/knowledge 
During our shifts, we were forced to apply tools, perspectives, and theories learned in previous 
classes and learning environments. One non-traditional example of this was April 25th, 2017, New 
Zealand’s Anzac Day. The holiday commemorates all New Zealanders killed in war and honors are 
returned servicemen and women. On this day, we were volunteering with Athletics and all activity 
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paused for a minute of silence and remembrance. After the silence broke, many athletes were struggling 
to contain their emotions. Most of us had no relationship to these men and did not know that the 
holiday marked a turning point for New Zealand as a nation. However, in this moment of sensitivity, as 
outsiders, we were able to draw from our own past experiences and show empathy for their armed 
forces. 
Goal 3: Integrate knowledge with multiple theoretical perspectives 
Although Schwering (2015) describes meta goal number three as the “integration of knowledge 
with multiple theoretical perspectives,” our trip succeeded in integrating knowledge with multiple 
“human” perspectives. Each student made unique interactions with the competitors, fellow volunteers, 
and local Kiwis. We witnessed a 101-year-old Indian woman break a world record. We were the first to 
congratulate the half marathon runners as they crossed the finish line. We worked alongside former 
Olympians and Paralympic athletes. It was from these people we learned the power of determination. 
No matter age or disability, anything is possible. 
Goal 4: Promote individual personal growth 
The trip also provided ample opportunity for personal growth. Our service work pushed our 
students to leave their comfort zone. They learned when to take charge and when to take a back seat 
and accept a new role. Beyond the athletic facilities, we challenged each other to experience and learn. 
We tried new cuisine, explored the town, and risked it all bungee jumping and cliff diving. In the process 
of trying new things and problem solving, we built self-confidence in our ability to take on whatever life 
throws at us.  
Goal 5: Develop leadership and team process skills 
We learned very quickly on this trip that you are only as strong as your weakest link.  If we did 
not function as a group, we would not function at all. We endured fourteen-hour plane rides, early 
mornings, and eight hour shifts together. In just two weeks, we learned what made each other tick and 
bonded through our shared experience serving others. As a result, our student volunteers now 
understand what it takes to achieve an effective team dynamic in a real-world context.  
Goal 6: Create an experience that serves as a rite of passage 
In Schwering’s research article, having a rite of passage means “bridging the student experience 
in the relatively cloistered academic situation with the vagaries of ‘the real world’” (Wagenaar, 1993). 
For many of us, this trip marked the last big experience of our college career. For some it was our first 
time out of the country, for some it will be our last. Either way, students used their foundational 
EXPERIENTIAL LEARNING AND ITS ROLE IN A QUALITY BUSINESS EDUCATION  37
knowledge gained in the classroom to guide them through this real-world adventure and will most 
definitely use experiences from the trip to build their personal brand moving forward. 
 
Conclusion 
Following the articulation of educational meta goals foundational to experiential learning, we 
argue that a global leadership initiative like WMG 2017 promotes learning outcomes valued by students 
and potential employers.  Effectively combining a study-abroad experience with a project-based learning 
environment (Gollwitzer et. al, 2017), the trip promoted experiential learning opportunities across the 
board, and did so in a financially responsible way; a common bottleneck to such experiences like the one 
described in this review.  We present our experience as one possible implementation of experiential 
learning, but challenge subsequent generations of students to embark on similar journeys, and help 
expand this promising educational pedagogy at The University of Akron. 
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Appendix A 
Email Campaign Design
 
 
Figure 2. Email design 
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Appendix B 
Email Campaign Messaging – Your Life in 500 Words 
If someone asked you to describe your life in 500 words, what would you say? 
 
Would you talk about your 4.0 GPA?  Your perfect attendance to Chem 101?  Or even better, all those 
awards and certificates that you've accumulated over your years here at UA? 
 
College is a wonderful place, but many students have their sights set on things that probably wouldn't 
be included in this 500 word bio.  When push comes to shove, this 500 word bio is going to be filled with 
all of the experiences you've had, and the wonderful people you've met through them. 
 
Your collective memory is composed of each and every experience you partake in.  It is in YOUR power 
to choose whether these memories will be dull ones that fade away in a weeks time, or unforgettable 
ones that you tell stories about for the rest of your life. 
 
In organizing this trip to the World Masters Games in New Zealand, we wanted to give you something to 
add to this 500 word synopsis of your life.  We want to give you an unforgettable experience that you 
can look back on and cherish for years to come. 
 
But there's one problem... 
 
We only have 3 spots left!!! 
 
If we could take everyone, we certainly would, but to travel at such a low cost, there had to be a cut-off 
somewhere. 
 
The good news? 
 
By making your $250 deposit here, (https://commerce.cashnet.com/ILDA3) and filling out this 
application (http://www.worldmastersgames2017.co.nz/get-involved/volunteers/apply/) (be sure to 
apply for "sport"), you can secure your spot on the trip!  We already have 11 wonderful individuals 
signed up, and would love for you to join the crew. 
 
Sometimes, you have to take a leap of faith, and walk into uncharted territory.  This is one of those 
times, because after these last three spots are gone, you may never have an opportunity like this again! 
So if you're ready to start living your life to the fullest, make your deposit now! 
 
Your Next Steps (in order): 
1. Make your $250 Deposit (https://commerce.cashnet.com/ILDA3) (this guarantees a spot on the trip) 
2. Fill out this application (http://www.worldmastersgames2017.co.nz/get-involved/volunteers/apply/) 
(register for "sport"), and send a screenshot of your submission receipt to Callie Mack 
(cam218@zips.uakron.edu) 
3. Get ready for the trip of your lifetime! 
 
***Note: Please send all direct questions to Callie Mack (cam218@zips.uakron.edu) 
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Appendix C 
Email Campaign Results 
 
 
 
 
Figure 3.  Email campaign results. 
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Appendix D 
Poster 
 
 
Figure 4.  Promotional poster. 
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Appendix E 
Budget 
  
 
Figure 5.  Budget spreadsheet. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
